2.

Then ask: Did you think of anything else that you do
well? Refer them again to the EFF Skills Wheel as they
further reflect on which skills they feel they can already
do well. Encourage them to think about whether there
were other skills that they felt might be important for them
to learn in order to be successful at work.

3.

Discuss the objectives and activities for today’s lessons
so that they understand that the lessons build upon one
another.

A cti v i ty 2 : R ef l ec ti ng o n
Lea r ni ng
1.

Explain to participants that, in order to gain new
knowledge and skills, they need to be aware of their own
learning – including how they learn, what they want to
learn, and when they have learned.

2.

Ask them to look at the worksheet A Learning
Experience and tell them: Think of a time when you
learned something new. It could be that you learned it in
school or someplace else. Jot down the following:
•
what you learned,
•
how you learned it,
•
how you know that you learned it, and
•
what impact that learning had on your life.

3.

Once participants have written down their ideas for
themselves, ask for volunteers to share their learning
experience with the rest of the class.

4.

Capture their thoughts about how they learned, how
they knew it, and why it was important in three separate
columns on chart paper.

ORIENTATION MODULE

A L EA RNING EX PER I E N C E
Think about a time when you learned something that you wanted to
learn.
What did you learn?

How did you learn it?

How do you know you learned it?

What impact has this learning had on your life?
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Instructor Note:
What is important to capture here is
not what they learned but HOW they
learned it, HOW they KNEW they
learned it, and WHY it was important
to them.
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How You Learned How You Know You
Learned

Why the
Learning is
Important to
You

Learned how to ride
a bike with my father
holding me while I
tried riding; once he
no longer held me, I
fell a lot of times but
got better.

I know that, just
because I fall,
doesn’t mean
I’ve failed. I
will make lots
of mistakes
as I learn
something.

I learned from those falls
and eventually fell fewer
and fewer times; then I
started riding faster and
faster and started doing
tricks on my bike. I can
still ride a bike today.
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5.

6.

Then have them look at the ways they have learned.
[Some common themes should emerge from their
experiences, for example: they learned using a variety
of strategies, probably most of them hands-on, actually
doing and learning from their mistakes; they learned from
mentors or working with others; the learning is important
because it had an impact on their lives.] Engage the
participants in conversation about the need to understand
how they learn best.
Explain that, throughout the rest of the course, they
will need to reflect on what they are learning and the
relevance of that learning. Also explain that it is their
responsibility to call out instances where they do not
understand why they are engaged in certain activities or
when they feel that they do not understand a particular
concept being taught.

Instructor Note:
Now is a good time for you to share
with participants that you plan to
use a variety of teaching techniques
(discussion, one-on-one reflection,
writing, role-playing – to name a few)
in order to address their different
learning styles. Because everyone
learns differently, it is important
that participants feel comfortable
speaking up when they do not
understand something.

A ctivity 3 : I n t ro du c t i o n
t o Take R e spo n sibili ty f o r
L e ar n ing
1.

Now engage the participants in a conversation about the
challenge of trying to build skills and knowledge for entry
level work and work readiness assessments within the
time allotted for the class. Suggest that they will need to
be responsible for learning the material presented. Ask:
•
How do you know what it is you need to learn for
a particular situation?
•
How do you know when you have learned what
was needed?

2.

Jot down their ideas on chart paper. [If you get no
response, prompt them by sharing your own example; for
instance, you might tell them that the way you taught 10
years ago is very different from how you teach now. You
had to learn new ways of teaching because participants
have changed over the years. You had to learn computer
skills; you had to learn about all the research on how
people learn and then learn strategies for teaching based
on that new understanding. You know you are successful
when participants keep coming to class and when they
make progress.]

Instructor Note:
Throughout the rest of this course,
you will be asking participants to
take responsibility for their own
learning. Therefore, it is important
that they understand why you are
addressing this standard at this point
in the curriculum.
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3.

Now ask the participants to look at the worksheet EFF
Standard: Take Responsibility for Learning. Read
each component and ask participants for clarification
about what it means. Work together with them to simplify
each component of the standard so everyone agrees on
its meaning. Post the rewritten version of the EFF standard
Take Responsibility for Learning on the wall for
further reference and ask them to write it in their own
notebooks or portfolios.

4.

Then have them compare their own learning
examples from Activity 2 with the EFF standard Take
Responsibility for Learning. Ask: How did you
use each of the components of the standard in order to
successfully learn what you wanted to learn?

ORIENTATION MODULE

EF F STA NDA RD:
TA KE RESPONSIB IL ITY FOR LE AR N I N G
Below are the components of performance for the EFF Standard Take Responsibility for
Learning. In the right-hand column, write what each of them means in your own words.
Components of Performance

What it Means to Me

Establish learning goals that are
based on an understanding of
one’s own current and future
learning needs.
Identify own strengths and
weaknesses as a learner and seek
out opportunities for learning that
help build self-concept as a learner.
Become familiar with a range of
learning strategies to acquire or
retain knowledge.
Identify and use strategies
appropriate to goals, task, context,
and the resources available for
learning.
Monitor progress toward goals
and modify strategies or other
features of the learning situation as
necessary to achieve goals.
Test out new learning in real-life
applications.
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Have them work in pairs to address your question. Then
ask a couple of volunteers to share their thoughts.

A cti v i ty 4 : H o w D o I Learn
B es t?
Instructor Note:
There are many strategies for
learning. Sometimes they depend on
the skill being learned or the material
being taught. They can be as simple
as talking out loud, highlighting
material to be memorized, or writing
notes in the margins of books. For
more information about learning
strategies, you might want to do your
own web search.

1.

Both of these components focus on using strategies for
learning. Ask: What are some strategies you have to
use in order to learn something new? [If they need ideas
to get started, you might share your own strategies, for
example, to learn a list you might create a mnemonic –
such as HOMES which stands for the initial letters of the
five great lakes – Huron, Ontario, Michigan, Erie, and
Superior.]
2.

14

Have participants focus on the second and third
components of the definition for the EFF standard Take
Responsibility for Learning:
•
“Identify own strengths and weaknesses as a
learner and seek out opportunities for learning
that help build self-concept as a learner.”
•
“Become familiar with a range of learning
strategies to acquire or retain knowledge.”

Capture their strategies for learning on chart paper. Be
sure to use their language. As they learn more about how
to learn, they may want to learn the specific terminology
for a strategy, but for now, what is important is that they
think about how they learn and that they develop new
strategies. Post their list of strategies on the wall. As they
learn new strategies, add these to the list.
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3.

4.

Along with strategies for learning, participants should
be familiar with their own most comfortable ways of
learning. There are a variety of learning styles inventories
available, many free off the Internet. Have participants
complete an inventory that you feel would work best for
your class.
Once participants have completed the inventory, discuss
how the results of this may impact them in different
learning situations. Begin by looking at the entire class.
Ask: Do most of you share a similar learning preference?
[If so, as the instructor, it will be important for you to
keep that in mind throughout this course. You may need
to adjust your teaching style to allow participants to use
their stronger learning style.]
Ask: Are there strategies that we can use in class to
ensure that you are able to use your stronger preference?
What can we do as a class to be sure you have
opportunities to “stretch” by trying a less preferred style?

5.

Instructor Note:
You might do your own web search
for learning styles inventories. If you
are limited for time, try one of the
following websites:
http://www.metamath.com/lsweb/
dvclearn.htm
http://pss.uvm.edu/pss162/
learning_styles.html (for a multiple
intelligences look at learning styles)
http://www.rrcc-online.com/~psych/
LSInventory.html
http://www.muskingum.
edu/%7Ecal/database/general/

Then ask: How might the results of this inventory impact
how you learn on the job? What would you want to tell
your supervisor when he asks you to learn something
new?

A ctivity 5 : I n t ro du c t i o n to
P lan
1.

Participants have discussed their strengths and
weaknesses and have thought about how to reflect
on what it is they are learning and why. Revisit the
first part of the definition for the EFF standard Take
Responsibility for Learning:
•
“Establish learning goals that are based on an
understanding of one’s own current and future
learning needs.”
In order to establish goals, participants need to consider
how to plan effectively in order to ensure that they
successfully complete this course and prepare for work
readiness assessments.

2.

Instructor Note:
Although the skill Plan is not
addressed in the Work Readiness
Profile, it is an important skill for
participants to have. Being able
to plan could help them figure out
strategies to ensure that they can
regularly attend class or work.

Share with participants that they are all interested in
completing this course, as they are all interested in
getting a good job.
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